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Why am I interested?

I lead UCL’s supervisor development 
and recognition programmes

I also lead UCL’s Peer Dialogue 
scheme

So it was only a matter of time 

I’ll look a t  wha t  PRT c a n te ll us  a bout  
mode ls , e ng a g e me nt , a nd  c onte xts . 



Is Peer Review of Supervision actually a 
thing?

Peer Review of 
Supervision is 
emerging as a 
practice

Part of UKCGE 
Associate 
Supervisor 
award 

Cameos in 
literature

(Short) 
bibliography at 
the end



Peer Review of Teaching – definitely a 
thing!

Long-
established in 
HE

Practice is 
sector - wide

Substantial 
research 
literature 

Most 
supervisors will 
know it first -
hand



Wha t  c a n we  le a rn from  
PRT a b out  whic h m od e ls  
work b e s t ? 



How effective are collaborative -
developmental models of peer review?
This is where peers observe each other teaching and give feedback.

It is by far the dominant model in PRT in the UK.

Research shows this model works well in context of research 
supervision (Byrne et al, 2010 and Wichmann - Hansen et al, 2020).

Peer mentoring circles have a similar rationale. 



What about other models of peer review?

The UKCGE approach is to learn by 
observing rather than being observed. 

Multiple sources in PRT literature 
agree this is effective. 

‘I have learned more from being an 
observer than from being observed’ 
Smith (2012: 751). 



‘The only way to become a truly good 
supervisor’ 

‘The idea that supervision practice is best developed by watching 
other supervisors on the job and through communities of practice 
was repeated by [focus group] participants [in all categories] –
with some even claiming this to be the only way to become a 
truly good supervisor ’. (Cle g g  e t  a l, 20 25, se e  a lso Hill, 20 11).

It ’s  like ly tha t  e ffe c t ive  pe e r re vie w for supe rvis ion will ne e d  to 
e mbra c e  d iffe re nt  a pp roa c he s .



Peer review is effective when it takes in 
the whole role

Models with a wider scope are 
effective – hence ‘review’ rather than 
‘observation’. (See Gosling & O’Connor, 
2006). 

The REF’s focus on People, Culture and 
Environment opens up multiple fields 
of practice for review.



Wha t  c a n we  le a rn from  
PRT a b out  p e rc e p t ions  
a nd  e ng a g e m e nt ?



PRT is still perceived as ‘compliance’

A persistent view in research literature and commentary (e.g. 
Shortland, 2004; Osho et al, 2026).

Personal experience shows this colours views about peer review for 
supervisors.

This is both a threat (if not addressed) and an opportunity (to show 
we are about development). 
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Effe c t ive  PRT is  volunt a ry, c olla b ora t ive , 
a nd  d one  in  c yc le s .

Provides context for reflection 
a nd  pe rsona l g rowth (Short la nd , 
20 0 4 & ma ny othe rs ).

Pra c t ic e  a nd  outc ome s  va ry by 
d isc ip line  (Ha mme rs le y- Fle tc he r 
a nd  Orsmond , 20 0 4).



Peer review can engage staff at all levels 
–  but in different ways

Lots of evidence that PRT often focused 
on new staff (e.g. 2023 TEF)

More experienced teachers can be 
engaged if providing advice and 
feedback.

Supervisors in Byrne’s study reported: 
‘This should feed into how I support 
inexperienced PhD supervisors in their 
role’ (2020: 225).



Wha t  c a n we  le a rn 
a b out  whic h c ont ext s  
nurt ure  g ood  p ra c t ic e ?



Lim it e d  re s e a rc h  c om p a ring  p e e r re vie w 
a c ros s  d iffe re nt  c ont ext s

There is no research on the effect 
of re c og nit ion a nd  re wa rd  on 
pe rc e p t ions  a nd  e ng a g e me nt  in 
PRT (be c a use  the  lit e ra ture  is  
old?). 

Wic hma nn- Ha nse n e t  a l (20 20 ) 
a nd  Foss la nd  (20 22) re port  
pos it ive  e ffe c t s  of pe e r re vie w in 
c onte xt  of supe rvisor 
de ve lopme nt  p rog ra mme s .



Professional expertise can nurture good 
practice in peer review

UK research (e.g. Yiend et al, 2014) 
and international practice shows 
benefits of working with trained 
reviewers.

Opportunity for researcher 
developers to shape and be 
involved in peer review of 
supervision (yay!). 



Frameworks and standards make for 
supportive contexts

PRT has benefitted from well -
designed standards and frameworks 
that offer staff a focus for their 
development (Pattison, 2012; Clarke et 
al, 2025).

UKCGE Good Supervisory Practice 
Framework provides some common 
language for peer review of 
supervision.



QA requirements do not make for 
supportive contexts  

Hopes that the Teaching Excellence 
Framework would provide a boost to 
the practice of PRT (Scott et al, 2017) 
proved unfounded. 

Submissions for the 2023 TEF offered 
no evidence for a healthy PRT culture. 

Lessons for the REF here?



Conc lus ions



Conclusions

1. Research is needed to evidence the value of different models.
2. Need to offer a plurality of models and collaborate across 

institutions.
3. Practice needs to be ‘context - sensitive’ (Clarke et al, 2025).

And above all –  we must keep talking and trying!
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