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Developing Good Practice Guidelines Graduate Education

Conversation started in July at UKCGE conference on Dilemmas in PGT
assessment:

. Dodv;/e expect performance at ‘masters level’ from the start? Or at the
end:

* Are we assessing knowledge and understanding, or literacy in English?
* How can we design assessment to promote independence?

. I%.y?jar Qrogrammes are intensive — do assessment deadlines help or
inder?
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Some feedback from the conference session

* PGT assessment is (or should be) different from UG

* Workload and time are significant issues

* ‘Bunching’ of assessment can occur

e Students are working with different levels of prior knowledge
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The aims of this afternoon:

Agree on some principles which ought to underpin PGT
assessment

Begin to think about ways in which those principles can be
put into practice
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UK Councill for
PGT assessment ought to be... Graduate Education

e Equitable (a challenge given the diversity of cohorts)

* Transparent (a challenge if many students with assessment literacy from other
contexts)

e Authentic (many PGT programmes are specific employment related; a challenge on 1
year full-time)

* Efficient (how does working at scale on some PGT programmes affect this?)
 Valid (are we assessing knowledge and understanding or language?)
* Flexible (to support independence of learners),

» Supportive of the student learning process (issues with timeliness of feedback on 1
year programmes)

* Developed with regard to timing and volume (again particularly an issue on 1 year FT)
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Breakout 1, Group 1 Graduate Education

Ranked list
Authenticity and Supporting learning should be at the top of the list

Can assessment both Support Learning and encourage Independence?
Perhaps we can signal that supporting learning is a higher priority and
keep Independence on the list but lower on the priorities

“Developed with regard to timing and volume” this point is about
assessment design and we should highlight that this needs to be
mostly about assessment for learning

“Valid” seems important, but needs fleshed out more (all of them
require further explanation)
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Breakout 1, Group 2

Ranked list
* Applied — authentic and valid

* Equitable - flexible
e Efficient — including timing and volume
e Supportive — transparent, develops independence

No rank order: this is likely to depend on role and context
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Breakout 1, Group 3 Graduate Education

Ranked list
* Over-arching — Equitable

* And under that we have valid, transparent, flexible, support the the student
learning journey

* Teach what we will assess (might come under validity?) e.g. good
academic practice, time-management

e Authentic —really important given why the students do PGT and costs
 Efficient e.g. Not over-assessing

* Developed with regard to timing and volume

* Designed to develop independence not dependence
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Breakout 1, Group 4 @ Graduate Education

Ranked list

Transparent — or prefer ‘Clarity’ as a term. Very clear about expectations, and format etc. so that
students know what to expect (and also what they can expect?)

Authentic — authentic to the learning. For example, this may mean a very practical assessment or
it may mean learning how to write in a discipline

Efficient — well-planned, with every part of the programme building towards the dissertation /
final piece of work

Variety
Acknowledge the value of failure — we want students to be able to fail (for example experiments

don’t work) but be able to draw learning from that, rather than being marked down for the
failure
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From Principles to Practice Graduate Education

1. What are the barriers to implementation of these principles and how these
might be overcome?

2. What is needed for these principles to be put into practice?

You may want to consider practical strategies; additional resources needed; buy-
in from management or approval required; training; policy changes. For
example, if you want to ensure your assessment is valid — what are the
challenges? What would you do and what do you need to have in place for this to
happen?
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Feedback from Groups
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Next steps Graduate Education

Development of draft Guidelines document which will cover:
* Policy context
* Principles
* Guidance
* Brief case studies

We will be looking for volunteers to comment on the draft document
If you think you have a case study that would fit please let us know

Timelines — aiming to have it completed by Spring 2023, and
disseminated for feedback at next UKCGE PGT conference
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